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A B S T R A C T   

Sharenting is a recent phenomenon in which parents disclose detailed information about their children online, 
which can risk their children’s long-term safety and parental relationships. To mitigate these risks and discourage 
the sharing of inappropriate content, we developed and tested two interventions to deter sharenting in a ran
domized controlled experiment with 246 parents. Parents watched a video about the dangers of sharenting 
(Intervention 1) with some assigned to write a summary of this video (Intervention 2) while the remaining 
participants watched a video unrelated to sharenting (Control). We found that the intervention reduced parents’ 
willingness to post both inappropriate and appropriate content about children, but only if parents reflected on 
the video message in writing. The interventions did not, however, change parents’ attitudes about asking their 
children for permission before posting. The results advance our understanding of sharenting and offer insights 
about potential brief and scalable approaches to mitigate sharenting and its consequences. In particular, we 
demonstrate that a purely informational intervention is not as effective as one that encourages substantive 
reflection.   

1. Introduction 

Facebook has become the “modern day baby book” (Kumar & 
Schoenebeck, 2015); over 90% of new parents on Facebook post photos 
of their children online (Moser et al., 2017). Because of this practice, 
children who are too young to even know that social media exists, and 
thus are unable to make their own decisions about whether to create 
social media accounts, are nevertheless increasingly developing digital 
footprints through their parents’ posting behavior. In 2014, a survey 
found about 40% of mothers aged 18–34 have created social media 
accounts for their babies (Brown, 2019). In fact, 90% of American babies 
already have a digital footprint by age two (AVG, 2010). Parents have 
many reasons for using social media, such as finding social support 
online, being able to present themselves and their families, and feeling 
validated in the positive feedback they get through likes and comments 
(Moser et al., 2017). But parents’ decisions to use social media matter 

not only for the parents. Since posts last forever–because the internet is 
archived (on the Internet Archive: https://archive.org/)–those decisions 
have long term implications for their children (Fox & Grubbs Hoy, 
2019). 

Increasingly, research has focused on parents’ social media use, 
particularly what parents post about their children. While there are 
many benefits parents glean from posting about their children (Moser 
et al., 2017; Ouvrein & Verswijvel, 2019), there are also important issues 
to be aware of. A trend that has raised significant concerns in recent 
years is that of Sharenting, which characterizes “the ways many parents 
share details about their children’s lives online” (Steinberg, 2017, p. 
842). Sharenting can put children at risk for harms ranging from phys
ical abductions to identity fraud, and can detrimentally impact their 
relationships with their parents by violating trust (Hersh, 2001; Ouvrein 
& Verswijvel, 2019). To mitigate some of these risks and consequences, 
this study investigates behavioral interventions to discourage sharenting 
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by making parents more aware of the dangers of posting certain content 
about their children online. Specifically, we explored whether two brief 
interventions could shift parents’ sharenting behaviors, and whether the 
effects of those interventions depended on their prior attitudes and 
experiences. 

2. Literature review 

While posting information about children may seem harmless to 
parents, it comes with several risks. Predatory individuals with a variety 
of motives can take advantage of the information shared by parents 
online. For example, abductors can use information about a child’s 
whereabouts to attempt a kidnapping (Minkus et al., 2015). It is worth 
noting that parents do not only have to worry about strangers learning 
too much information, but also friends and acquaintances: abductions 
by strangers are rare, whereas abductions by relatives are much more 
common (Allen, 2019; Steinberg, 2017). Even with more stringent pri
vacy settings, such as posts on Facebook being shared only with 
“Friends”; posts are not necessarily safe (Minkus et al., 2015). Posters 
are likely unaware of all the different audiences on Facebook due to 
issues such as context collapse, in which multiple audiences are flat
tened into one, making it harder for users to imagine who their audience 
on social media really is (Marwick & boyd, 2011). People often have a 
diverse range of friends on Facebook, from friends and family to ac
quaintances and co-workers, and often privacy settings alone are not 
enough to control access from these different audiences (Marwick & 
boyd, 2011). 

In addition to physical abduction, children become susceptible to 
more discreet harms, such as data brokers who create profiles of them 
and sell their information to advertisers, marketers, or other third 
parties (Minkus et al., 2015). Sharenting also raises concerns about 
identity theft, with Barclays Bank warning that parents’ oversharing 
information about their children could lead to an annual 7.4 million 
incidents of identity fraud by 2030 and cost millions of dollars 
(Coughlan, 2018). Posting about children adds to their digital footprint, 
and information online is not easily erased once posted (Steinberg, 
2017, p. 844). Sharing information about one’s own child thus creates 
the potential for irreversible consequences years down the line. 

From a psychological standpoint, sharenting may have adverse ef
fects on children’s relationships with their parents. Past studies have 
detailed children’s own qualms with their parents’ sharing information 
about them (Moser et al., 2017; Ouvrein & Verswijvel, 2019; Steinberg, 
2017). While parents might believe that they are sharing acceptable 
content about their children online, the reality is that over half of par
ents post information about their children that could be embarrassing or 
identifying in nature (Steinberg, 2017). Older children, aged 10–17, 
report being uncomfortable with their parents sharing information 
about them that presents them negatively. This includes anything 
embarrassing like “naked butt baby pictures,” pictures where they are 
partially undressed or are unflattering, or information about them get
ting in trouble (Moser et al., 2017, p. 5224). They also do not want 
private information shared, such as their romantic interests (p. 5224). 
They expressed that their parents can share “cute pictures,” “fun family 
pics,” or pictures that make them look good (p. 5224). There can also be 
benefits resulting from parents sharing positive information online 
about their children: in some cases, this helps to build a child’s 
self-esteem and strengthen trust in a parent-child relationship (Moser 
et al., 2017). 

Just like adults who want to present themselves in a positive light on 
social media, children want to do the same (Moser et al., 2017; Stein
berg, 2017). Often people online engage in what Goffman termed 
“impression management” by posting pieces of information strategically 
to influence others’ impressions of themselves (Goffman, 1959; Krämer 
& Winter, 2008). Yet young children subjected to sharenting are not 
afforded the opportunity to do this; when they get older, they might feel 
a lack of agency (and even anger) because they were unable to approve 

the information their parents shared about them (Ouvrein & Verswijvel, 
2019). These findings suggest that parents should think carefully when 
posting about their children and avoid posting information that their 
child would disapprove of. 

While the importance of responsible posting about one’s child has 
been established in the literature, the question of how to convey this 
insight to parents to change their attitudes and behaviors warrants 
further investigation. Increasingly, there are courses developed to help 
children make responsible choices as they enter the online space 
(DiFranzo et al., 2019), but there is a lack of education for adults who 
are trying to navigate social media, particularly its potential dangers. In 
an increasingly digital world, teaching people about the online world 
becomes evermore important. 

For these reasons, designing behavioral interventions to change 
parents’ attitudes toward sharenting is an important step in reducing its 
negative outcomes for children. In the past, video interventions have 
proven effective in changing racial attitudes (Soble et al., 2011), altering 
health beliefs (Abbaszadeh et al., 2011), and preventing problematic 
Internet use (Turel et al., 2014). Thus it is possible video interventions 
could be an effective way of changing parents’ opinions of sharenting 
and its appropriateness. Videos have been especially effective tech
niques for attitude change when paired with summarization tasks, as 
watching videos while reflecting on their content has proven to be a 
positive tool in producing overall attitude change (Osipova et al., 2011). 
This added summarization has been linked to higher stimulus compre
hension (Gao, 2013) and can more strongly impact resulting attitudes 
about a topic (Radmacher & Latosi-Sawin, 1995). 

3. The present study 

Past work has mapped the dangers and future parent-child conflicts 
that can arise when parents overshare on social media, highlighting the 
need for interventions (Ouvrein & Verswijvel, 2019; Steinberg, 2017). In 
this study, we explore a potential intervention approach using a video 
about sharenting’s risks to target parental attitudes towards posting 
about children on social media. Our investigation is guided by three 
preregistered hypotheses (https://osf.io/wxf2d). Our first hypothesis 
(1) is that compared to people in the control condition, those in the experi
mental conditions who watch the intervention video will (a) be less willing to 
post inappropriate potential posts and (b) give lower appropriateness ratings 
to inappropriate posts. We expect that the intervention video might elicit 
an attitude shift in parents’ inclination to post inappropriately about 
children, given its effectiveness in changing attitudes toward Internet 
usage more generally (Turel et al., 2014). The second hypothesis (2) is 
that compared to those in the experimental condition with just the inter
vention video, people in the experimental condition with the intervention 
video plus the summarization task will be (a) less willing to post inappropriate 
potential posts and (b) give lower appropriateness ratings to inappropriate 
posts after watching their intervention video and writing the summary of it. 
We hypothesized this due to the literature showing added effects of 
summarization tasks on attitudes (Gao, 2013; Osipova et al., 2011; 
Radmacher & Latosi-Sawin, 1995). 

Our third hypothesis (3) is that people in all three conditions will not 
differ significantly after watching their assigned video in their (a) willingness 
to post appropriate potential posts and (b) appropriateness ratings of 
appropriate posts. The informational video makes it clear that parents 
should not cease their posting, but merely post responsibly. Lastly, our 
fourth hypothesis (4) is that compared to those in the control condition, 
people in the experimental conditions will place greater importance on asking 
their child’s permission to post about them after watching the intervention 
video. The video shows children expressing that they don’t always like 
when parents share information about them online, and we expect that 
after parents watch the video they will acknowledge the importance of 
asking permission when sharing information about their kids. 

In addition to our a priori hypotheses, we are also interested in 
exploring two additional questions that have interesting theoretical 
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implications. First, we were interested in whether there were significant 
moderators of any relationships uncovered in our confirmatory tests 
analyzing effects of the intervention conditions. We were particularly 
interested in whether parents’ own experience with sharenting would be 
a significant moderator. Given that our interventions would be most 
useful for parents who actually engage in sharenting, it is important to 
explore whether our interventions affected parents’ attitudes differently 
depending on whether they engage in sharenting on social media. 

Secondly, we were driven to look at the strength of the relationships 
between self-reported attitudes and behaviors relevant to sharenting. 
Decades of research in social psychology has documented an attitude- 
behavior gap in which participants’ intentions do not always closely 
predict their actual, observed behaviors (Ajzen & Fishbein, 1977; 
Glasman & Albarracín, 2006). We were interested to see whether such 
gaps existed in two important measures related to sharenting: seeking 
permission from children before posting, and concern about online 
privacy. 

4. Methods 

4.1. Participants 

We recruited 252 parents to participate in the study via Turkprime, 
which enables sub-population-specific recruitment (e.g., parents) from 
the Amazon Mechanical Turk platform’s pool of participants (Litman 
et al., 2016).3 We used the platform to recruit adults who lived in the 
United States and had at least one child. Participants were compensated 
$1.80 for their participation. Six participants were excluded from the 
final sample: five responded at the end of the survey that they believed 
their data should not be used and one reported not watching a video. The 
final sample of 246 parents was balanced in terms of gender (49.5% 
male, 48.7% female, 1.6% unspecified) and was well-educated (91.02% 
completed schooling past high school), but predominantly White/
Caucasian (78.86%) with a minority of African American (9.76%), 
Latino/a (4.07%), Asian (5.28%) and Mixed Race or Other Race (2.03%) 
individuals. Participant ages ranged from 18 to 63 years (M = 38.09, SD 
= 8.30; excluding one outlier who misreported their age as 4) and all 
participants had at least one child currently below the age of 18. Spe
cifically, a quarter of participants had a baby (aged 0–2), around a third 
of participants had a toddler (aged 3–5) or a teenager (aged 13–17), and 
almost half the participants had a child in the elementary/middle school 
age range (6-12). 

The most commonly used social media platform in our sample was 
Facebook. Ninety-eight percent of participants had used Facebook in the 
past, and 54% of participants used it several times a day (See Appendix 
A). Throughout our intervention, we used Facebook as our model in that 
the posts participants were asked to judge were designed to resemble 
Facebook posts. The high usage of this platform indicates that partici
pants were familiar with the format we used for these posts. 

4.2. Procedure 

All participants took a 15-min survey which assessed their attitudes 
and beliefs related to social media. We used a general pre- and post-test 
design to measure how attitudes toward inappropriate and appropriate 
sharenting could change as a result of watching the intervention video 
with or without the summary exercise. At the onset, we measured par
ents’ frequency of and reasons for social media use. We then asked 
parents to judge whether they would share specific social media posts, 
how appropriate they find different sharenting situations, and how 
important it is to ask their child’s permission before posting about them. 

We measured parents’ decisions when faced with specific social media 
posts as well as what general appropriateness ratings they give to 
different scenarios. Participants were then randomly assigned to one of 
three conditions: 79 in the Video with Summary intervention condition, 
82 in the Video Only condition, and 85 in the Control condition. After 
the intervention activity, they were then asked the exact same questions 
as above for the second time and in a randomized order. We were 
interested in the change between the pre- and post-intervention mea
sures and how these vary across assigned conditions. Participants 
answered demographic and verification questions at the end. 

The survey was administered entirely online for a sample of parents 
recruited from TurkPrime. We collected participants’ unique Mechani
cal Turk worker IDs only in order to reimburse them, and we deleted this 
data before doing analyses. No other identifying information was 
collected to ensure anonymity of responses. 

In all three conditions, participants were instructed to watch a video. 
Video Only condition: Participants were shown a 3-min video made 

up of clips from the Atlantic (The Atlantic, 2019). The video details 
information about parents’ sharing online, how children feel about it, 
the permanency of online information, and a call to post responsibly. 
The full video can be found at (https://www.youtube.com/watch? 
v=dpirtXdzkII&feature=emb_logo). The shortened version used in the 
interventions can be found at (https://www.youtube.com/watch?v=k_ 
D9i1dPvnc). 

Video and Summarization condition: Participants were shown the 
same video as in the Video Only condition. After the video, they were 
asked to summarize their thoughts on the video with the following in
struction: “Please summarize what you took away from this video.” 

Control condition: Participants were shown a 2.5-min control video 
about parents trying to deal with kids being picky-eaters, which has 
nothing to do with our topic of interest (Sunnybrook Hospital, 2014). 
The video can be found at (https://www.youtube.com/watch? 
v=5jFSaLcFeGw&t=14s). 

We used two methods to increase our confidence that participants 
genuinely watched the video they were assigned. First, we implemented 
a delayed progress button on the page where each video appeared, so 
that participants would only be allowed to move forward in the survey 
after the duration of the video had passed. At the end of the survey, we 
also asked participants whether they had watched a video and whether 
they felt their data should be used: the responses led us to exclude six 
participants who answered “no” to either question (only one of these 
reported not watching a video). 

4.3. Measures 

4.3.1. Social media usage 
Participants began by answering questions that gauged their own 

social media usage. They indicated on an 8-point scale how often, if at 
all, they used each of the following platforms: Facebook, Instagram, 
Snapchat, Youtube, Tik Tok, and Twitter. The scale points were labeled 
as follows: 1 = “Less than once a month,” 2 = “Once a month,” 3 = “Once 
every two weeks,” 4 = “Once a week,” 5 = “Every few days,” 6 = “About 
once a day,” 7 = “Several times a day,” 8 = “I do not use this platform.” 
This 8-item scale is a variant of that used by Moser et al. (2017) and the 
Pew Research Center Duggan et al. (2015), with slight rewording of 
some scale points for clarity. We also added one more option to the 
original scale to capture respondents who used social media platforms at 
least once a month, but not consistently enough to be a weekly user. 

4.3.2. Posting behavior 
After reporting their social media usage, participants answered two 

questions to gauge how often (if at all) they engaged in sharenting. We 
asked participants how often they posted pictures of their children on
line, and how often they posted about their children without using 
pictures online. For both questions, participants indicated on an 8-point 
scale how often they engaged in these posting behaviors, with an option 

3 Note that between the time we conducted the study and the time we wrote 
this manuscript, the name of the platform shifted from “Turkprime” to “Cloud 
Research” (see Litman & Robinson, 2020). 
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for those who don’t post anything about their children (0 = “I never post 
about my child/children,” 1 = “Less than once a month,” 2 = “Once a 
month,” 3 = “Once ever two weeks,” 4 = “Once a week,” 5 = “Every few 
days,” 6 = “About once a day,” 7 = “Several times a day”). 

4.3.3. Willingness to share posts 
Three researchers on our team worked together using Google Images 

to find eight photos of children, four of which were designated as 
appropriate and four of which were designated as inappropriate. We also 
designed eight textual posts to look like parents had shared a Facebook 
status about their children: four of these statuses were designated as 
appropriate and four of them were designated as inappropriate. These 
decisions were based on past work looking at what children approved or 
disapproved of being posted about/of themselves (Moser et al., 2017). 
Moser et al. (2017) interviewed children about sharenting, specifically 
asking children what they felt “okay and not okay with” their parents 
posting about them online (p. 5221). These children felt “not okay with” 
photos of them being naked, potty training, or being messy; they were 
also not okay with posts about their romantic interests or times when 
they got into trouble (Moser et al., 2017). Meanwhile, these children 
reported feeling “okay with” posed photos of themselves and posts that 
depicted their hobbies or happy moments (Moser et al., 2017). Thus, we 
selected photos and designed posts depicting each of these scenarios, 
using the views expressed by children to classify them as appropriate 
(Fig. 2) or inappropriate (Fig. 1) instead of our own judgment. In 
addition, we checked the validity of our stimulus categorization through 
an informal pilot in which eleven undergraduate and master’s student 
volunteers rated stimuli; the pilot results confirmed our categorization. 

The photos varied in gender and race of the child and were desig
nated with a “free to use and share” license. Similar criteria were used to 
create both types of Facebook posts: inappropriate posts mentioned 
children’s behavioral problems and embarrassing accidents, while 
appropriate posts mentioned children engaging in everyday activities 
like playing with toys. All participants saw the same child-approved 
(appropriate) and child-unapproved (inappropriate) photos and posts 
pre- and post-intervention, which were presented to them in a ran
domized order: participants were not told which categories the items fell 
into. By including both appropriate and inappropriate photos and posts, 
we can examine if our intervention altered all social media posting 
behavior or just inappropriate posting behavior. Participants were asked 
to select ‘yes’ (coded as 1) if they thought the photo or post was 
appropriate to publish on social media and ‘no’ (coded as 0) if they 
thought it was inappropriate. 

We summed each participant’s score during the pre- and post-test to 
find the total number of items they would post, then subtracted re
spondents’ pre-test scores from their post-test scores to determine the 

overall change in willingness to post each type of media. Negative values 
indicated a decrease in willingness to post media after the intervention. 

4.3.4. Appropriateness ratings of sharenting situations 
Three researchers on our team worked together to choose four 

appropriate situations and eight inappropriate situations in which par
ents post content about their children (See Appendix B). Again, we chose 
and classified these situations based on children’s testimonials in Moser 
and colleagues’ study (2017) about content they were “okay” or “not 
okay” with their parents posting. For example, children in this study felt 
it was inappropriate for parents to post about their romantic interests, so 
one of our inappropriate sharenting situations was “A parent makes a 
post about their child’s crush.” In addition, we checked the validity of 
our stimulus categorization through an informal pilot in which eleven 
undergraduate and master’s student volunteers rated stimuli; the pilot 
results confirmed our categorization. The photos and posts were not 
labeled as appropriate or inappropriate to participants. For each situa
tion (described with a sentence), participants answered a seven-point 
Likert scale ranging from 1 “Absolutely Inappropriate” to 7 “Abso
lutely Appropriate.” All situations were judged by participants pre- and 
post-intervention. We averaged each participant’s ratings across each 
type of situation and then subtracted pre-test averages from post-test 
averages to measure the interventions’ impact. Negative values indi
cated drops in appropriateness ratings after the intervention. 

4.3.5. Permission asking 
Participants were asked how important it is to ask their child’s 

permission before posting about them on a 7-point Likert scale ranging 
from “Not At All Important” to “Extremely Important,” both pre- and 
post-intervention. Additionally, we asked them how often they actually 
ask their child’s permission pre-intervention, and how likely they were 
to ask their child’s permission in the future post-intervention. These 
questions were on a 5-point scale from “Never” to “Everytime.” We used 
a numeric coding scheme with numbers matching the scale points of 
each answer option for analyses. Both scales were developed by Vagias 
(2006) and a similar frequency scale was used by Moser et al. (2017). 

4.3.6. Concern with privacy on social media 
At the end of the survey, participants were asked to indicate their 

level of concern about privacy issues on social media. Participants 
ranked their levels of concern on a 5-point scale from “Not at all con
cerned” to “Extremely concerned.” This scale was developed by Vagias 
(2006). 

Fig. 1. Examples of inappropriate potential posts.  
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4.4. Analytic approach 

We did all analyses and plots using R Studio, using the tidyverse 
family of packages (Wickham et al., 2019). To observe the impacts of the 
interventions on willingness to post and appropriateness ratings of 
inappropriate and appropriate content about children, we used mixed 
method anova models with condition as a between-subjects factor and 
time of measurement as a within-subjects factor with two levels: pre- 
and post-test. While we initially preregistered a one-way anova, we 
realized a repeated-measures anova made more sense given the repeated 
measurement design employed in the study; results were consistent 
regardless of analytic approach. To observe which conditions, if any, 
differed from each other, we used pairwise comparisons with bonferroni 
adjustments of the p values. We then used a one-way anova to look at 
how the interventions may have impacted the perceived importance of 
permission seeking, and Spearman’s correlation tests to look at the re
lationships between other measures of interest in the exploratory 
analyses. 

4.5. Open science 

This study was preregistered and the preregistration is available at 
(https://osf.io/wxf2d). Additionally, this study was deemed exempt by 
our university’s Institutional Review Board. 

5. Results 

5.1. Confirmatory analyses 

5.1.1. Willingness to share posts 
Our analyses indicated a statistically significant main effect of the 

intervention condition on the change in number of inappropriate items 
people would post online (F (2,240) = 3.60, p = .029). We found that the 
only significant change in willingness to post inappropriate media be
tween pre- and post-test occurred between the Control and the Video 
with Summary conditions (adjusted p = .025). The resulting plots 
showed that the Video with Summary condition decreased parents’ 
willingness to post inappropriate child-centered photos and posts by an 
average of half an item (see Fig. 3). 

We also found that the intervention condition significantly affected 
parents’ willingness to share appropriate child-centered photos and 
posts online (F (2,240) = 8.61, p < .001). Again, the Video with Sum
mary condition’s effects differed significantly from the Control’s; this 

time, they also differed significantly from the Video Only condition’s 
results. Our plots show that the Video with Summary made parents less 
willing to post appropriate media about their children online (see 
Fig. 3), which contradicted our hypothesis that none of the conditions 
would cause change in this measure. 

5.1.2. Appropriateness ratings of sharenting situations 
We also asked participants for their opinions of how appropriate it 

would be to post inappropriate types of content about children pre- and 
post-intervention. Our model showed that the type of intervention 
significantly affected participants’ attitudes here (F (2,243) = 5.75, p =
.004). Again, we found a significant effect of only the Video with 
Summary condition on the attitude change observed (adjusted p = .004); 
however, the Video Only condition this time approached significance at 
p = .050 and its effect did not significantly differ from that of the Video 
with Summary condition. From plotting our results, we found that the 
Video with Summary condition significantly decreased people’s average 
appropriateness ratings of inappropriate types of media by almost a 
third of a scale point (see Fig. 4). 

When looking at how the interventions affected appropriateness 
ratings of appropriate sharenting scenarios, we likewise discovered that 
the intervention condition significantly impacted parents’ attitudes (F 
(2,243) = 3.72, p = .026). Specifically, the Video with Summary con
dition was driving this effect compared to the Control (adjusted p =
.031), while the Video Only condition did not significantly differ from 
the Control or Video with Summary conditions. Our plots show the 
Video with Summary intervention made parents give lower appropri
ateness ratings to appropriate examples of sharenting by a quarter of a 
scale point (see Fig. 4). 

5.1.3. Permission seeking 
Lastly, we looked at the pre- and post-intervention change in rated 

importance of seeking a child’s permission before posting about them 
online as a function of the condition. Using a one-way ANOVA, we found 
that none of the interventions significantly altered how important peo
ple felt it was to get their children’s permission before posting on social 
media (F (2,241) = 1.90, p = .15) (See Appendix C for a graphical 
representation of this finding). 

5.2. Exploratory analyses 

5.2.1. Moderators of the interventions’ effects 
To examine whether our confirmatory results differed based on 

Fig. 2. Examples of appropriate potential posts.  
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whether a parent engaged in sharenting, we created an indicator vari
able for each parent’s sharenting status. We asked parents two questions 
to gauge how often they posted about their child/children online; those 
that said they “never posted about their child/children” for both ques
tions were coded as 0 for this variable, whereas all the other participants 
(those who reported posting about their children at all) were coded as 1. 
We included this variable in our regression analyses to test for moder
ation and found that it did not significantly change willingness to post or 
appropriateness ratings of inappropriate and appropriate types of child 
media. That is, the results of our interventions did not differ for parents 
engaged in sharenting. However, this study was not designed to have 
sufficient statistical power for detecting three-way interactions, so it is 
possible that sharenting status is a moderator that we could not observe 
in this study. 

5.2.2. Pre-test relationship between importance and actual frequency of 
permission seeking 

Participants’ self-reported attitudes (how important it was to seek 
their child/children’s permission before posting about them on social 
media) and behaviors (how often they actually sought permission) were 
measured prior to the interventions. Using Spearman’s method, the 

correlation was 0.58 (p < .0001). (We made the choice to use Spear
man’s method for the analyses because one of our measures, willingness 
to share inappropriate content, was skewed with several outliers). This 
relationship was moderately strong, showing that there was no sub
stantial attitude-behavior gap here: participants’ attitudes generally 
predicted their behaviors with regard to seeking permission from their 
children. 

5.2.3. Post-test relationship between online privacy concern and willingness 
to post content 

Participants reported at the end of the survey how concerned they 
were about privacy on social media. The mean response was a 3.6, 
indicating a level of concern between “somewhat concerned” and 
“moderately concerned,” with a standard deviation of 1.1 scale points. 
We first calculated Spearman’s correlation between this measure and 
participants’ willingness to post content about children, broken down by 
appropriateness of content. There was a negative correlation between 
concern about online privacy and willingness to post inappropriate 
photos and posts about children (r = − 0.37, p < .01): therefore, people 
who were more concerned about social media privacy were slightly less 
inclined to post inappropriate items about children. A similar 

Fig. 3. The relationship between intervention condition and participants’ change in comfort in posting potential posts. Negative values on the y-axis represent 
decreases in willingness to post them after the intervention. Error bars represent 1 Standard Error of the Mean. 

Fig. 4. The relationship between intervention condition and participants’ change in rating the appropriateness of certain types of content. Negative y-axis values 
represent decreases in ratings of appropriateness of the content after the intervention. Error bars represent 1 Standard Error of the Mean. 
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relationship was found between privacy concern and appropriateness 
ratings of inappropriate types of social media content about children (r 
= − .32, p < .01). On the other hand, there were only weak or insig
nificant correlations between privacy concern and these dependent 
measures for appropriate types of child-based content. While it seems 
that concern about online privacy predicts reluctance toward sharing 
inappropriate content about children, it does not influence attitudes 
toward appropriate sharenting to the same extent. 

6. Discussion 

This study investigated a novel intervention approach to influence 
parents’ attitudes toward posting about their children. Our first hy
pothesis said that both intervention conditions would make participants 
less willing to post inappropriate content about children and give it 
lower appropriateness ratings compared to the Control condition. We 
found this effect, but only for the condition where participants watched 
the intervention video and did the summarization task in which they 
reflected on what they watched. This supports previous findings that 
summarizing a video can be effective in creating attitude change. The 
Video Only condition approached significance in decreasing parents’ 
appropriateness ratings of such content (p = .050). This indicates that a 
video by itself could be an effective tool, but might not be completely 
successful in changing parents’ attitudes relative to a video with the 
summarization task. The second hypothesis was that the Video and 
Summarization condition would make participants less willing to post 
inappropriate potential posts and give lower appropriateness ratings to 
them than the Video Only condition. This, however, was not supported 
by our data as we did not find a significant difference between the two 
experimental conditions for inappropriate content. 

Our third hypothesis was that none of the three conditions would 
lead to significant differences in participants’ willingness to post 
appropriate potential posts and appropriateness ratings thereof. How
ever, this was not supported as watching the video plus doing the 
summarization task caused participants to become less willing to share 
appropriate posts and give them lower appropriateness ratings, much 
like the effects seen for attitudes toward inappropriate content. Thus, 
our intervention made parents more averse toward posting anything 
about children, not just inappropriate posts. This is a valuable finding: 
interventions such as this one can make people less inclined toward 
posting in general. Our intention was not to shame parents who are 
posting pictures of their children or to try to get parents to completely 
cease posting about their children, but rather, to help make them aware 
of how to post responsibly given the many dangers that their children 
may be exposed to. 

Our fourth hypothesis was that parents would place greater impor
tance on asking their child’s permission to post about them in the two 
experimental conditions than in the control. However, we did not find 
support for this hypothesis. There are several reasons why this might be 
so: firstly, the intervention video did not emphasize the importance of 
asking children’s permission. Moreover, parents with very young kids 
cannot ask their kids for permission, as they are not at an age where they 
can mentally and physically give permission. 25% of parents in our 
sample had at least one child between the ages of 0–2, and 35% had at 
least one child between the ages of three to five. Thus, many children 
were not old enough to give permission. 

6.1. Limitations and further directions 

The intentions of this study were to understand what types of online 
interventions alter parental short-term attitudes about their own social 
media behaviors when posting about their children. One important 
limitation of this experiment is that we could not examine actual 
behavior changes or long-term attitude shifts regarding posting 
behavior, which would require a longitudinal design. In future research, 
it is important to examine how a video intervention could impact 

parents’ own posting behavior in the long run. Relatedly, this online 
panel study provided a high degree of internal validity at the expense of 
external validity: follow-up studies need to confirm how widely gener
alizable the resulting attitude shifts of our intervention may be or 
whether the findings would hold if parents did the intervention task in 
an everyday setting. There are also concerns about the representative
ness of the samples recruited through TurkPrime, which allows for more 
targeted recruitment from Mechanical Turk’s participant pool. While 
studies have shown that TurkPrime’s samples tend to be more repre
sentative of the United States population than Mechanical Turk’s 
(Chandler et al., 2019), these samples still may not be representative of 
U.S. parents at large. In this particular study, the participants were 
majority White and well-educated, showing a further need to test these 
interventions on more diverse groups of people. 

There are several future directions this research could take. One di
rection is to look at gender differences in information sharing online. 
Ammari and colleagues found mothers are more often responsible for 
sharing social media content about their children than fathers (Ammari 
et al., 2015). There might be more specific interventions that could be 
used to target each gender separately in order to be most effective. 
Lastly, more research needs to be done on how video interventions could 
best be implemented in more ecologically valid settings. For example, 
being shown a video when first joining a social media platform could be 
an effective way of teaching parents the dangers of posting information 
about their kids. It could also be taught in parenting classes in order to 
make parents aware and increase their media literacy. Another way this 
could be implemented is in a classroom setting on high school and 
college campuses so that students learn the perils of sharenting and can 
hopefully have conversations with their own parents about this, and if 
they are already a parent (or if they become one), they will be aware of 
this phenomenon. 

Due to the dearth of research on sharenting, we used a paper in 
which preteens and adolescents voiced their opinions of content that 
parents post online as our basis for categorizing the photos of and posts 
about children as appropriate or inappropriate (Moser et al., 2017). 
However, a more recent study revealed that children spanning ages 4 to 
15 generally had negative views of sharenting, believing that parents 
should always ask permission before posting photos of them online 
(Sarkadi et al., 2020). These studies suggest that children of different 
ages may have different comfort levels with sharenting, and there is no 
“one size fits all” intervention. Further research could assess the in
terventions’ efficacy for parents with children in different age groups to 
see whether the interventions’ effects differ. 

This study laid the groundwork on potential intervention strategies 
for sharenting; however, more empirical research should be done on 
long-term effects before implementing this tool in parental education 
programs or online targeted interventions (see also, IJzerman et al., 
2020; Premachandra & Lewis, 2021). 

7. Conclusions 

The present study sought to test two types of video-based in
terventions in an attempt to make parents conscious of the dangers of 
sharenting. We found that having parents watch a video about the po
tential harms of sharenting, and reflecting on those implications by 
summarizing the video, changed the way they thought about their 
sharenting behaviors such that they were less willing to post inappro
priate content about their children on social media. In the modern 
digital world in which the actions of parents leave lasting digital traces 
that can follow their children for the rest of their lives, it is important to 
have parents reflect on the implications of their actions. The interven
tion presented in this paper is one example of a strategy that can help 
parents and their children navigate and manage their presence in the 
digital world. 
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Appendix A 

Percent of Respondents Who Use Social Media Platforms and how Often They Use Them:    

I do not use this 
platform 

Less than once a 
month 

Once a 
month 

Once every two 
weeks 

Once a 
week 

Every few 
days 

About once a 
day 

Several times a 
day 

Facebook 2.4% 3.7% 1.6% 2.8% 5.3% 10.2% 19.9% 54.1% 
Instagram 15% 7.3% 3.7% 3.3% 6.5% 14.6% 18.3% 31.3% 
Snapchat 38.6% 15% 4.1% 4.1% 7.7% 11.8% 8.5% 10.2% 
Tik Tok 49.2% 15.9% 3.7% 1.2% 4.1% 8.9% 11% 6.1% 
Twitter 19.1% 8.9% 6.9% 2.8% 7.7% 15% 17.5% 22% 
Youtube 2.8% 2.8% 1.2% 2.4% 8.9% 17.9% 19.5% 44.3% 
Other 65% 4.9% 0.8% 0.8% 2.8% 2.4% 7.3% 12.2%  

Appendix B 

Appropriateness Ratings:    

Please rate the following statements on the scale below 

Absolutely 
Inappropriate 

Inappropriate Slightly 
inappropriate 

Neutral Slightly 
appropriate 

Appropriate Absolutely 
appropriate 

A parent posts a picture of their child doing 
something embarrassing 

A parent posts a picture of their child doing 
something embarrassing-but it is really funny! 

A parent posts a picture of their child celebrating a 
happy moment 

A parent makes a post about their child being 
difficult/misbehaving in some way 

A parent posts a picture of their child undressed in 
some manner 

A parent posts a picture of their child in their 
pajamas 

A parent posts a picture of a professional headshot 
done of their child 

A parent makes a post about their child’s crush 

(continued on next page) 
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(continued )  

Please rate the following statements on the scale below 

Absolutely 
Inappropriate 

Inappropriate Slightly 
inappropriate 

Neutral Slightly 
appropriate 

Appropriate Absolutely 
appropriate 

A parent makes a post detailing where their child 
is going for a playdate 

A parent makes a post about their child winning a 
sports game 

A parent makes a post about their child’s hobbies 

A parent posts a picture of their child in their 
underwear 

Appendix C 

Permission Seeking 

The relationship between intervention condition and participants’ change in importance of seeking children’s permission before posting about 
them online, from pre- and post-intervention. Positive values on the y-axes represent increased importance of seeking permission as a result of the 
intervention given. Error bars represent ± 1 Standard Error of the Mean. No significant changes occurred between any of the three conditions.
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